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Abstract 
School police application to reduce violence at school is a resent issue in Turkey.  This article seeks to understand whether there 
are different opinions between teachers and school police about the school police project (SPP). Survey was used to collect data 
from 4761 high school teachers and 104 police staff. The data indicate that teachers have limited information about the “School 
Police Project” compared to the school police. Furthermore, the teachers and school police have diverse opinion both about the 
responsibilities of school police as well as the effectiveness of SPP. 
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
In recent years a great number of violence and bullying incidents among school children have been reported in 
Turkey (Piskin, 2010, Piskin and Ayas 2008; Yurtal & Cenkseven, 2007). The issue was first brought to public 
attention by the media and a number of researches were conducted by academics (Piskin, 2006) afterwards. In 
response to the problem, the Ministry of National Education started taking actions to reduce school violence among 
students. Action plans have been written and applied by the Ministry of National Education (2006). Similar action 
plans have also been applied by Education Authorities in nearly all Turkish provinces. Since 2000 there were reports 
of  an  increase  in  disorder  in  the  schools  and  there  were  several  occasions  that  involved  school  shootings  which  
generated enormous media coverage (Piskin, 2006). Violence in Turkish public schools became a focus of public 
concern, peaking in 2006. The news in newspapers and visual media brought the subject in strong focus prompting 
the Ministry of Education and even the Turkish Grand Assembly to prioritize a solution for the problem. The first 
school violence congress with international participants took place in 2006 under the auspices of Ministry of 
National Education. Later in 2007, the Turkish Grand Assembly conducted a national survey to estimate the extend 
of the problem. To combat the problem of school violence the Ministry of National Education and Ministry of 
Interior Affairs (Security Department) have agreed to take serious regulatory steps toward preventing violence in 
schools (Ministry of National Education, 2007). Among the new security measures, the placement of school police 
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officers in schools is possibly the most significant because the officers are new authority agents in the school 
environment. Since the increase of incidents of school violence, the public, practitioners and academics are 
considering different approaches to deal with such an important societal issue. Whereas student misbehavior has 
traditionally been handled by teachers and administrators who hold advanced academic qualifications new 
approaches suggest is that health professionals should be appointed in all schools in order to identify troubled youth 
(Elliot et al., 1998; Lamberg, 1998; Marans and Schaefer, 1998). Others have suggested that schools use a more 
holistic approach, which would include a “successful combination of administrators, faculty, health-care 
practitioners, counselors, social workers, child-care workers, technological support … ” (Petersen et al., 1998), with 
the purpose of identifying troubled youth and help them overcome their problems before using violence.. Most of 
these programs exclude the use of police. School violence is conceptualized as a multifaceted construct that involves 
both criminal acts and aggression in schools, which inhibits development and learning as well as harms the school’s 
environment (Miller and Kraus (2008). Benbenishty and Astor (2005) define school violence as any behavior 
intended to harm, physically or emotionally, persons in school and their property as well as school property. School 
safety  is  defined  as  the  creation  and  development  of  a  school  environment  in  which  students  have  a  sense  of  
belonging as well as personal efficacy, use alternatives to violence and feel secure, and in which early warning signs 
of violence are actively addressed (Brady, Balmer and Phenix, 2007). In order to prevent children from violence and 
improve school safety various programme and applications have been used in different countries and schools. 
Ogulmus (2006) categorized them as follow: Student oriented programme and applications, teacher based 
programme and applications, school administrators’ oriented programme and applications, parent related 
programme and applications. Curriculum focused applications, programme and applications focused on 
environmental precautions, public oriented programme and applications, programme and applications for central and 
local administrators and programme and applications for security staff. 
School police applications to reduce criminal activities and violence between school children have more than 50 
years  history.  As  Briers  (2003)  reports,  school  police,  or  “school  resource  officer”  as  it  was  called  in  USA,  was  
initiated in Liverpool, England in 1951, first applied to North America in 1958 and has over the past 50 years 
expanded across a number of states in the USA. According to Burke, (2001), the concept of the SRO originated in 
Michigan during the 1950s, but as Brown reports (2006) there were law enforcement officials (not necessarily 
SROs) serving in schools prior to 1950. However, with the increase in juvenile violence in 1990’s and increased 
worry among parents, school administrators, staff and students, employing police on school campuses is becoming 
an ever more attractive option for solving the problem of school violence. An escalating recent tendency in dealing 
with student violence and criminal activity is the assignment of fulltime police officers to specific schools as a way 
to substantially improve school safety (Herszenhorn, 2006). The philosophy behind the SPP is that student violence 
and criminal activity is dealt better by collaboration of school administrators, school staff, and school based police. 
Despite the 50 years of application, little research exists with regard to the role and efficiencies of policing in 
schools (Briers, 2003; Brown, 2006). In general, the school police programme in some countries seems to work 
well, although there are controversial results. For example, a 4-year, longitudinal study of the impact of Chicago’s 
Safe School school–police partnership program signified that crimes fell by approximately 46% (Crouch & 
Willams, 1995). The report of Briers (2003) based on the qualitative evidence gained from questionnaires and 
interviews from staff, pupils and parents at the school combined with the officers’ own experiences revealed that the 
London SPP has been potentially very successful. The main areas highlighted as being successful include school 
community links — raising pupils’ motivation, expectation and achievement, reducing truancy, reducing bullying, 
Personal, Social and Health Education, citizenship, public reassurance, fear of crime, reducing youth crime. 
However, the findings also showed that not everybody understood the role of the officer and there appeared to be 
some confusion about exactly what the officer could and could not do. Though school police programs are in work 
for  more  than  half  a  century  in  the  world,  SPP  started  in  Turkey  in  2007,  after  an  agreement  signed  between  
Ministry of Education and Ministry of Interior Affairs in an effort to reduce criminal activity and violence in high 
schools (Ministry of National Education, 2007). The main objectives of this application are protecting children from 
harmful habits and help them to develop to mentally and physically healthy individuals. To ensure these objectives 
the protocol included the following measures: providing safe school environment, protection from violent events, 
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inspection of public places around schools, preventing outside factors to disturb students, school administrators, 
teachers and other school staff, prevent any kind of actions that threaten safety of education and learning process, 
assessment of safety level of the school with the coordination and collaboration of police and school administrators 
and increasing the necessary precautionary measures, protection of victimized children including sexually exploited 
children, prevent gang groups be formed in schools, and relieve parents’ worrying about school safety. In order to 
achieve all these goals, the protocol recommended collaboration of school police, school administrators, teachers 
and parents. After about 3 years of application, it is not clear yet whether the role of school police officials is clearly 
understood by school police themselves as well as by teachers. Furthermore, it has not yet been confirmed that the 
SPP enhance student safety and the SPP works effectively. It  may be that despite all  the effort spent for SPP, the 
school policing system is ineffective or, as a worst case scenario, that the presence of police officers in schools 
creates more harm than good. This article examines the initial effect of SPP in Ankara high schools that started at 
some of the city’s most unsafe public high schools. The research more specifically deals with understanding the 
responsibility and efficiency of SPP based on the viewpoints of school police and teachers. 
2. Material and Method 
Data were collected from 5086 teachers who were working in high schools in Ankara where “the school police 
project” (SPP) has been applied and 114 school police officers currently being in charge of security of the selected 
high schools. However data from 325 teachers and 10 school police officers were eliminated due to missing 
answers.  The final sample consisted of 4761 teachers and 104 police officers.  
In order to assess the opinion of high school teachers and school police officers about the “school police project” 
a survey developed by the researchers was used. The content of the survey questions constitute of three main 
components as follows: a) General Information about SPP, b) responsibilities of a school police, and c) perception 
about effectiveness of the SPP. Identical forms were administered in both groups. Teachers were officially asked to 
participate to the survey by the Ankara Directorate of National Education and the school administration was 
responsible for collecting these data. Police staffs completed the forms under the researchers’ supervision during a 
seminar given by the researchers related to the School Police Project. Descriptive statistics were used to present the 
frequencies of the replies to the questions. Two proportion z test was utilized to assess the differences in attitudes of 
teachers and police staff towards the School Police Project. The significance level was set at p<.05.
3. Results 
General knowledge of school police and teachers about SPP was assessed with six questions. Frequencies of 
positive answers and differences between school police and teachers in their reply to these statements are presented 
in Table 1. The data show that 43,69% of the teachers do not have enough information about SPP as compared to 
16,35% of the school police. Similarly 38,58% of teachers compared to 7,69% of the school police do not know 
when SPP started. These findings show that the knowledge of teachers about SPP is significantly less than the 
school police. Although most of the teachers (80,9%) and school police (81,37%) think that their schools need 
school police, about 20,78% of the teachers compare to only 2,88% of the school police think that the SPP is likely 
to have negative effects on the educational process in schools. 
Table 1. General knowledge of school police and teachers about the SPP
Police (n=104) Teacher (n=4761) 
n % n % z P
1. Do you know when the SPP started in Ankara? 96 92,31 2818 61,42 11.40 <.000 
2. Do you know the working hours of school police officers? 84 80,77 3504 76,06 1.20 .229 
3. Do you think you have enough information about the SPP?  87 83,65 2585 56,40 7.37 <.000 
4. Do you agree with the opinion that the SPP is likely to have negative effects on 
the education process in the schools?  
3 2,88 896 20,78 -10,20 <.000 
5. Do you think there is a need for SP in the school you are currently working at? 83 81,37 3506 80,90 0.12 .903 
6. Is there any special place provided for SP in your school?  78 77,23 2910 70,80 1,52 .129 
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The opinion of teachers and school police about responsibilities of school police is presented in Table 2. The 
results indicate that in general teachers and school police’s opinion about school police’s responsibilities differ 
significantly. For example 83,65% of the school police and only 36,54% of the teachers believe that “school police 
should inspect public areas such as park, internet cafe, cafe or billiard saloon etc. around the school for the safety 
of the school children”. In addition 92,31% of the school police compare to only 45,26% of the teachers believe that 
“school police should be responsible for inspecting places around school to prevent pupils from substance addiction 
or harmful habits”.  Furthermore,  88,46%  of  the  school  police  compare  to  47,46%  of  the  teachers   agreed  that  
“school police should be responsible for taking preventive actions for prohibiting children to access criminal tools 
such as sharp or piercing tools, explosives, etc. around the school”. Again 93,27% of the teachers and 52,54% of 
the teachers believe that “school police should be responsible for taking precautions in and around school to 
prevent students from illegal organizations’ harmful activities”. Additionally 81,55% of the school police compared 
to only 21,33% of the teachers consider that “school police should be responsible for taking precautions against 
people marketing illegally copied materials such as illegally copied CDs, books or magazines that may have 
psychologically negative effects on students”. 
Table 2. Responsibilities of SP 
Police (n=104) Teacher (n=4761)
n % n % z P
1. Does School Police (SP) have responsibilities to support teachers and administrative 
staffs in order to keep children under discipline in the school?   
35 33,65 1973 43,17 -2.03 .042 
2. Should a SP inspect public areas such as park, internet cafe, cafe or billiard saloon etc. 
around the school for the safety of the school children? 
87 83,65 1597 36,54 12.74 <.000 
3. Should a SP be responsible for inspecting places around school to prevent pupils from 
substance addiction or harmful habits?  
96 92,31 1872 45,26 17,26 <.000 
4. Should a SP be responsible for inspecting school services?  68 65,38 1763 45,36 4,23 <.000 
5. Should a SP be responsible for secure traffic at the beginning and end of the school day 57 54,81 1907 43,64 2,26 <.000 
6. Should a SP be responsible for taking preventive actions for prohibiting children to 
access criminal tools such as sharp or piercing tools, explosives, etc. around the 
school?  
92 88,46 1974 47,46 12,70 <.000 
7. Should a SP be responsible for taking precautions in and around school to prevent 
students from illegal organizations’ harmful activities? 
97 93,27 2172 52,54 15,81 <.000 
8. Should a SP be responsible for taking precautions against people marketing illegally 
copied materials such as illegally copied CDs, books or magazines that may have 
psychologically negative effects on students?  
84 81,55 912 21,33 15,55 <.000 
9. Should a SP interfere with violent acts among students inside the school building? 44 42,31 2651 60,50 -3.71 <.000 
10. Should a SP interfere with violent acts among students in the school garden? 69 66,35 3290 74,77 -1,80 .072 
11. Should a SP interfere with violent acts among students outside or around the school? 92 88,46 3995 91,06 -0,82 .410 
12. Do you think SP should be ready to come into duty whenever he is needed? 73 70,19 2652 68,65 0.34 .735 
13. Do you think SP should use his own initiative to stop children from criminal activities? 93 89,42 2809 77,94 3.71 <.000 
The data about responsibilities of school police show that not only teachers and school police have different 
views but also school police themselves have got different opinions about their own responsibilities. For example, 
66,35% of the school police believe that they “should interfere with violent acts among students in the school 
garden” whereas 33.65% of them do not believe that this is their responsibility. Furthermore, 65,38% of the school 
police consider “inspecting school service” is among their responsibilities whilst a 33,65% of them are disagree. In 
addition, 54,81% of the school police believe that “securing traffic at the beginning and end of the school days” is 
among their responsibilities whereas 45,19% of them disagree about this responsibility. Additionally, 42,31% of the 
school police believe that “they should interfere with violent acts among students inside the school building” while 
57,69% of them disagree. A 33,65% of the school police consider that “they have responsibilities to support 
teachers and administrative staffs in order to keep children under discipline in the school” although 66,35% of them 
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have opposing ideas. These data indicate that school police and teachers have diverse opinion about the 
responsibilities of school police. More importantly, the differences also exist between school police themselves as 
well, however smaller. 
The opinion of teachers and school police about the effectiveness of school police project (SPP) is presented in 
Table 3.  
Table 3. Perception about effectiveness of the SPP
Police (n=104) Teacher(n=4761) 
n % n % Z P
1. Do you think the SPP is effective in reducing violence in your school? 85 83,33 3494 80,69 0.71 .480
2. Were the negative influences of establishments around the school 
environment reduced after the application of SPP? 
83 82,18 1919 51,37 7.91 <.000
3. Are the threats posed by outside people reduced inside and outside of 
the school after the SPP applications? 
93 92,08 3244 78,40 4.95 <.000
4. Is preventive and intervention security measures increased after the SPP 
application started?  
66 65,35 2932 72,22 -
1.44 
.151
5. Did gang organizations among students reduce after the SPP started? 83 82,18 2727 69,46 3.28 <.000
6. Did the concern of the families related to school safety reduce after the 
SPP started? 
90 89,11 3054 76,35 4.02 <.000
7. Do you think the SPP is an effective method for providing safety at 
schools?
59 58,42 3141 76,07 -
3.57
<.000
8. Have you observed any successful outcome of the SPP in your school? 83 82,18 2118 52,15 7.72 <.000
9. Do you think the SPP applications are sufficient enough to provide a 
secure educational environment in schools? 
84 80,77 3559 82,61 -
0.47 
.637
10. Do you think SPs are collaborating with children in the school? 80 78,43 2883 66,63 2,85 <.01
11. Do you think seminars, conferences or other types of activities related to 
school security have been organized in your school? 
22 21,57 927 21,17 0.10 .924
The data show that the opinions of school police related to the effectiveness of SPP is varying between 92,08% 
(The threats posed by outside people reduced inside and outside of the school after the SPP applications) to 21,57% 
(Seminars, conferences or other types of activities related to school security have been organized in your school). 
On the same subject, the percentage of teachers varied between 82,61% (The SPP applications are sufficient enough 
to provide a secure educational environment in schools) to 21,17% (Seminars, conferences or other types of 
activities related to school security have been organized in your school). These results indicate that both teachers 
and school police are in agreement that seminars, conferences or other types of activities related to school security 
have not been organized in their schools at a sufficient level.  The data clearly show that the percentage of school 
police  who  consider  that  the  SPP  is  effective  is  higher  than  the  percentage  of  teachers  in  most  of  the  survey  
questions. For example, 82,18% of the school police compared to 51,37% of the teachers believe that “negative 
influences of establishments around the school environment reduced after the application of SPP”. Furthermore, 
82,18%  of  the  school  police  compared  to  52,15%  of  the  teachers  believe  that  “they have observed successful 
outcome of the SPP in their schools”.  Also,  the  percentage  of  school  police  who  consider  “the threats posed by 
outside people reduced inside and outside of the school after the SPP applications”,  “Gang organizations among 
students reduce after the SPP started”,  “the concern of the families related to school safety reduce after the SPP 
started”  and  “School police are collaborating with children in the school” are significantly higher than those of 
teachers although the differences are moderate. 
Interestingly, the percentage of teachers who consider “the SPP is an effective method for providing safety 
schools” (76,07%) was found significantly higher than the percentage of school police (58,42%). In addition, even 
not at significant level, the percentage of teachers believing that “preventive and intervention security measures 
increased after the SPP application started”  and “the SPP applications are sufficient enough to provide a secure 
educational environment in schools” was higher than school police. 
4. Discussions 
The results indicate that although both school police and teachers are aware about SPP, the knowledge of 
teachers is limited. School police and teachers have diverse opinion about the responsibilities of school police. Even 
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school police themselves have diverse opinion about their responsibilities. These results indicate that teachers’ 
knowledge about SPP should be increased. School police and teachers knowledge about the role and responsibilities 
of school police should be improved and an agreement about what these responsibilities are must be reached. School 
police believe more strongly that the SPP is effectively working than the teachers do. In general we can say that 
there is not enough agreement between teachers and police about SPP. As it was seen from the application of such 
programs  in  USA,  the  school  police  are  effective  in  reducing  crime  and  disorder  by  constructing  links  with  the  
school and wider community through structured objectives (Briers, 2003). To repeat this success, SPP in Turkey 
need to adopt some of these approaches, which can be implemented through a structured training programme for 
both  police  and  teachers.  In  addition  to  the  training,  there  is  a  need  for  the  impact  of  the  project  to  be  properly  
identified. This can be achieved by effective evaluation of the project, which sets base-line data on incidents of 
violence reported to police and compare these figures at specified stages. Other types of measurement can consist of 
collecting qualitative data from students and staff to estimate the effect of the programme on school safety as well as 
measuring the impact of the school police role in dealing with incidents of violence, crime and disorder. This 
research has some limitations. First of all the SPP is quite new so it may be still early to have a full objective view 
about it. Furthermore the data were collected only from teachers and school police. The students’ as well as school 
administrators’ opinion have not been included. These points should be considered in the future research. Moreover, 
we  used  only  survey  method;  some  other  methods  can  also  be  used  to  evaluate  the  effectiveness  of  SPP.  For  
example, as Brown (2006) suggests, one option for evaluating school police officers is to look for fluctuations in the 
rates of reported crimes and disciplinary actions in schools where the officers are present. It would also have been 
better if we had carried out structured interviews to collect data from police office and teachers as well as students 
and school administrators. 
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